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The common" wisdom ^ of early ohij-dhood education asserts^^thai , 
young children "benefit iif men, as wqII a'S women^ work w^th'themti^ 

• - . ^ ; ' ^ . . * 

play with .them, and ^generally help the children to develop. Whe-. 

ther the men are found. at home or at .school| . phildreh 'learn their 

sex-roles more easily arid appropriately •"* A"'b^y can Identify with' 

a Teal,%live person, rather than wi^t'h an ^ifestracjtion, a.nd a giri 

has an^ alternative ^source of care, and nurturance, balancing ^y 

'idi^osyncracies of the, mother in her life#I JriuQh research ^nd wri- 

* ' * * '*'•"•« 

"ting h&s supported this point of -view '(for e^cample, Ostrovsky, 

' ■ • ' ^, . - . ., ■ . ' ' 

1959i Helrherington "& Deur, •1972} &:cCandlessi et'-'al,, 1973 )• jtfhe- 
ther a^;::::^^ae.^^r^ for ^-groups ^ of ^cMl4r§^^ goad 

tb have marT around • ' " 3' /"w^f- ^\ • ' > ^ 

Irr programs,.- however^ ' meri have remained extre^mely scarce.. . 

' ' ^V, . ' \ . * . V ' , ' " ' ' ' ' 

JJj'o reasons are ^of ten 'suggested for tHeiV B'csyrci^ty. Hrst, it* is' 
sometimes cla^imed that salar^les and ^prbnrbtipn possdbilities are^ 
^*oo poor, in early childhood ed^caft ion ; -and'lepfecially Ba?€9\ahdol. 
teachings to attract arid kpep m"4n^^' Second t it is s;>l^time&, sug-^ ' 
^^est6d that sex-role expectations » even witfiin the teaching ^pto^^ 
.fession itself, preven;b men from' working with young children. - * 
A kind of self -fulfilling prophecy may occur, though perh^p? 
unconsciously I men are expected to^dff liboriy with yourig chi].dren 
, arid so they da. / • • ' 

\ \ . The relative *importghce_of these h^pptheses would affect . 
. th« strategies needed for attracting^ into early childhood ^ ' 
ledu6ation. ris it "only^* an economic problenv,* a mattfer^^f getting 



*higherS<laries? . Or must we also become aware of am deal [with 
^negativ^e expe^rt^ions of ,wKat^ men can accomplish rWifth youn^ child-^ 
^en? 

• ' ^Thfe pr/eseAt reseS^rcfi^^s undertaken w?.th t^i^se ideas in mind. 



f bcuaed --€S|eGially on ttfe second hypoth|sis_ al)ove , that we in 
' early "^chdlglhioodetJwcation may be expecting ies^ from" men than 
__fXQm^'*ome,n in th'e f j-el^Y^tVit^ai^^^^ in- 



sight unto the ecSnomic roadolocks a% <pe,rcelv6d by 'our profes--. 



The^Pro] 



/ . . Receat re&e;arch ,ainp^-^iting ^ggests that men encpuhter^ 
special pf ob*i^6ms*.with .^nteri^^ education, and 

with being apcept^d by. -other professionals onc^^^^y are there. 
, Since salaries, t^nd, to be re latively low ^or* many jo^6 with young 1 
children ^ hiring committees may not trust thesiricerixy. of a man 
'Who applies, as much as "t Hey Would trudt a wom^n with the same^ 
qualifications, ^ill..hd-stajr; o^fjthe job'?i-EvenJ.e^ does, ^uper-" 
Visors and boards of drteetox'V' jng^y feel mor^ pressure to'promote ' 
a man so oner "than t)vey wpuld- teei for';a woWn^ , ••be cause. Tie. needs \\ 
the money mor§ .than she dcxes i** .->ieri 'may 'find themselves promoted- * 
'rapidly — perhaps too rapidiyj Vithoy^t enough tangible je^^perien^ce . 
with children: or classrooms o '* v ^ - 

J^ridfbierag* may pe3rsis;t|.^ th^^^ even when* ^salaries are adequate # 
'.as they are 'fc□^'^lany. publiV.scWool* teaphi% positions (Seifert, 
"t973f-19J^ 197^)> Like ^ other -frtirvot^iliy groups^, men may experience 
-^tgni'fig^i^solaticn from theirf (female 0 fcollea^es. Thfe .staff ^ 
may not tjrust a'^man's motives .for t6,aching/ or hif Gpmpet6r|^. . - 
.to' handle impprtan^.aspects o'f "working 'V^"^^ 'YP^^S -^^^^^^ 
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They may think he has»come into early childhood education. for/ 
ty^e **wrong" reasons \(fas;t .prorcoti on ♦ Idealismi o?) # * 'Expeeta-. 
tions JLike these^ frain his peers seem lilcely^tp irrterfea^e witli''^' • 
liisf effectiveness on the jo.b/ • ■ ^ . * ^ ■ - 

' .Getting men to* work with/youhg * children » then', nay not be 
just a matter of- gfetting therr» in^ter'ested in the -first place o ■ , 
li^may also involvje, giving theni a^ ^'prpper.^ welcome*" j^ito . the pro- 



'fession, So/ to sp^lik* Teacheifs'of yoxing^children m^'ne^ a . ---^ 
deeper awareness that some men may be able and willing to 'earn 

'a relatively low income, and deeper awareness of. how otir ciil- ^ 

turet^fnay lead us to expect only poor quality, child care from 

men. . ' * - ^ , . 

. These possibilities suggest several -^Irif eresting q-ue^tions 

for. research I ' . ' <^ ^ ■ ..^ . / 

ly Do we expect men to enter early childhood education 
for 'the 'sane reasons* that- women enter it?' ' 

* 2) Do W6 'believe that men entering early chilc^hooh. eduqa- 
tion need the same, pers^onal qualities fo?u-success that'. 
: . *womeh need?. . . / 

'r^'^' ' ^ ' . - ' ^ • . - ' ' • , * 

3)^ Do we expect Aen 'entering ^ early childhood education 
V^' ' to have-, the sartre problems, that women haVe? . * 



- ^) Do >We exiject jnen to -persist working in daily "contact • 
with children f or' ab^5-ong as we ^expect women to do -so^ 

To answer these questions ^ ''the present study was carried out» 

•ip ^ ^ ' ' ^ • • • * 

/ ' ■ ' : Procedures; 

//•"'-;^.^p hund^edr membejfs of, the NAEYC were sent a written ques- 
tionrjai;;^ that asked' the questions,, above* Half; of those f:ecei- 
Vi^rtg^ihe- quVst^ionhaire were asked about a yigung mant ••George^ • 
Smith t^^'ge '21, ^ who has -just receive^d a B.A./in early childhood 
9d\ication;"' The other h^lf*were agked. about a young woman©' ••Lin-^ 
da" Sniith.f. agq v^l^, v/ho has just received a B#A* in eai!^ly child- 



hood educat^ian^t^ told that the purpose of .the 

Study was to -compare '^^c^h^tioxiB^ jot, one^ Bex with expe'ctations 



of the other ♦ They v<fe\not tdl&' in drder ,to udnimlze '^ny teri-^ 



'^dencies to gifve socially deSiralrle^.x^^ponees o In this cas6t> 

••sofcially .desirable** reg:pon^e^ tfiight |be one3 that minimized 

differences.f e'spedlally pre jUciicial^diff erences, in expectations \ 

between the sexes • '^^he results 'tljeref ore probably underestimate 

' W ^ . ■ ' ' , 

the amount of such difjdei^ences that:^jnight be expressed in other . 

circumstances. 

5*or'the first three quesvticns above / respondents were- asked ^ 

to' rank several .suggest ed^^^rfg^^ af " importance • For 

'the fourth question, tVlgy chose one of several sugges'ted . estimates 

of how longi in-years, they thought that the imaginar-y teacher : 

would work with ytung children directly, and, hjby/*>long he/she' 

' " - , . » 

, wdujld work in some other capacity for children* The suggested . 

. " ' . " ■ ^ . ^ . ^' . 

resporisea for ail the questions -are llsted^in ^ble 1 o' 

One hundred and twenty-six pergbns ~res:poMe'd, to-- the quets- 
tiohriaire .with usable inf ormatidn. Many of ;tbese.^, hi^wever, found 
themselves unable to use the structured auggesti<>m> and wrate 
in various other r?spor^ses# These often proved 'jusx asjjpiferm- 
tive as the tnore quantifiable answers we^eV ^nfPtf^OTicinds will 
be discussed below. . , 7^:<':v- r 

Some characteristics\>f the responding group are summarized . 
in WblQ ^2 . " Persons. respondj^to';;fche ^Gefdrge**^ '(male and ••Lin- 
da** •'(ff'ma.le) condit4_ons in almost equa^^numbers/ though, those in 
the ••Linda group tended to be a bit .pldec^Jf \ Tt^ is^not cle^r why* 
'this occurred, nor 'how' it might affdct t^ie results >af the survey o 

' ' ■ '\'''' ' ' 

H?ariy everyone .jbad. taught in a presi^hopl program at s'omev^soinit 
in her life, thoiigh only, ab'oai" half ti^e- groups was 'doing so now^ 

5\ • • 
\ - ■ , 
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Al)outltsrif-t5i all the preschool teaching was or had been part- 
'timet whether in the past or at present. Of all those respond- 
ingt only "ten were male-- not enough to analyze separate ly» 

* * Co \^ 

, , Results^ 
' . Expectations of "George" and of "Linda" were compared by 
* using the Mann-Whitney U-test for each structured response in 
questions #lt 2, and 3t and by using a t-test on ^question 
The kanit-Whitney s±atis_tia compared tlie^.aye.rage' ranks given ta 
the response irTekch-of the twp condition's, but unlike the t-test, 
it assumes only ordinal data (Hays, 1972 )• 

The results show&^a mixed 'pattern i dif ferences in rank^ 
ixigs occurred on soiag^^^s-pcnses , but not on others. Overall-, 
however, the results suggested ^"^th^ early childhood educators 
do hold some sex- linked role expectations which Imay tend to 
keep men from working with young -children;^ 

Table- -^^.^presents the responses that ^owed significant 
-iffefences^ between'^'^Qe^orge" and ••Linda, aa. well as the direc- 
tion of ^hose "differences . In question #3, f or exarfij^le , the 

to coordinate work with f 
a higher priority or ranking for 



family responsi^bilities yiks given 
•♦Linda** than for ^"George The 
imaginary female, Linda, would Ije more likely to choose preschool 
. teaching-from a desire to coordinate work and\^amily than would 
thllHLmaginary male, Ge&rge— or so the respondents ^k^emed to say^« 

luestion #l , which concerned the personal quali<|^ies 
neeldi^d"4i\^ nev\^ for success, several differences wereNf ound 

tje*weeri^xpectaf>qns for George and for Linda. ^Compared -to Linds 



w^s thought |thatj 

George- would 'n^^ed less of a desire to .6&rnN;liyingi 



r 
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2) George would need more, love for children i ^ 

3) ' George would need more desire to change the /schools j 

k) George would need less of frx'fe^:^ly r^PPort with his' - . ^ ^ 
colleagues • ' ' . 

The other structu^red responses sinewed nix sigJ^^i^si^^'t differ- / 

ences between George and Linda. These are* sum:na^i^ed 'in. Table 

grouped by ^ the question they refer to* biore s*truc1>ured .responses 

showed no difference between sexes than showed^ a dif J^eren<ie\ 



though this fact by itself may not mean that early childKbod 
•7^ / educator&;^re "not pre judiced*»'* / 

Thirty-five of the respondents also wrpte comments on their 
questionnaires of a^^east a sentence in/ length o many eveh wjrote 



Least a sentence in| Ipngt^io many eveh wj?o1 
igihg up to sever^A hundred words in a ^w 



extended comments, rangi> 

cases • These comments cente^red on various combinations of J- 



three themes i * 

^ ' . r ' • ' \ 

1) The phrasing of the structured, suggested responses \ 
needed changing ' (and changes were often then written\ 

in) I . ; ' ; 

^ 2) * Individual differences among teachers, male or femiale,; 

are so substantial that no generaliza^tions are possible 
atalli . ' 1. ^ 

3) >Aen avoid working with young ^hildr en because'such jobs 
dp not pay well enough, or because th.ey are BPornoted 
to adjninistrative positions quicjcly* 

For the first ^two themes, the responses ^en^erally couiLd not be 

\ ^\ r ^ ^ ' ^ 

used in the statistical analysis* In the first easel th(> modifieci 
responses that were written ''in were too different frpW each * ( 

. ' ^ k 

other to be easily compared* In^ the^ second case^ n^/ responses 
were made at allp . ^ ^ ' n ^ ^ 

Ironically, several who^eceived George^s queg|tIonnaire 
annouir|ced that they ^ould not oiv%0uI4^ not answer jCor a male 
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in -^e same way as for a female. One persqnt^ for^ example , s^rote 

only 'one ^rd beside each questioni ***kale?l" - made no other, 

responses, implying that discussion of men ih t^s field cotild 

sir[iply not be%one. ' * -'^ "^.^ 7^ 

On the other hand', another* respondent crossed Qut ^t^^-^^ame 



^Lincfe" wherever it occurred and wrote in."Frarik^' to replace ito 
She then answered all the structured question^ as requested, * 
and apologi2;ed at the, end for rendering her qlUe^tionnaire "us^- 
le^s.^' Preschool ;teaqhers ^hould not be assumed to be woman, ^ 
she wrote,, and thfe questionnaire showed unconscious sex-role 
prejudice in this regard. ' ■ , , \ 

About forty persons did not respond ^to the s?tructured ques- 
tions at all, implying that generalizations about beginning 
teachers .cannot be made at all« \ Several of these persons of- 
fered freehand, comments instead'. For example t 

••Your case study of Linda is limited • I know nothing about 
her. Is she white, middle-class, poor, -only childp engage^d 
in good health? She sounds like a stereotype."^ 



Which, indexed, she was. Another person wrote t 

••I don't think these (structured choices) can be ranked 
because of individuals and their differences." 

On George's questionnaire, se verbal persons spontaneously 

mentioned poor salaries as a reason why George might avoid teacl) 

ing young children, or why he -might not stay with iti 

* 

think there is- great need for Georg^ in the pr^eschool 
classroom. However, other than as & Director or as an 
owner, I don*'t think the salary J.s enough for a young 
man*with a wife or family.** '"^'^^ 

••(If the new teacher is a man,) he will be^roraoted to big- 
ger and better things.** 

Presumably tl:ie **bigger and better things *• would inblude better 

* ; ' ^ 

wages.- Air of the comments about salaries were made in response 
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to .George'/ que§tioTmi^ir*e • Only on^ respondent mentioriaiS^ that 
money mij 




pose a ^problem foro Linda • 
Th^ note rfesVntnient in the/last example ooc^arred in 
BevjSrd.f of the vvri^en comments George, though not always 

context of prom^ion and. •salaries • On^- pers'on, for in- 
stance, wrote the followingv. with no fuXther comments 




\ 



^ky 0] 



oS men^ in , the preschool^ ig\very^ow#" 
On/;he other 'h^n^i^nath^ person wrotei 




"We have two youVi^ men"vorkin§ cour.t f ines , and they* 
are both doing- well^" 

'J 

It criticism, implied or? stated, was more common than praise • 



V 



Discussion 



^n^se results contain both good news and bad news, some 
in betweef^ The good news is^ that early childhood >^educators some- 
times, expressv^ and presumably therefore feel, a desirVfor men 
^^work with" ch'i^dren. J^urthermore , in -many ways the progression ^ 
seem^xto hold sj 



expet 



jen ent 




stcftations, for the young men and forN^he 



meldo On th,e average^^ for example, 



iifferences in the problems that •fGeorge" 
to /encounter te'aching>. and few differ- 



young 

there are r 
and "Linda* 

encies in their ^eksons for entering the fields InNihis' sense;, 
the profession canN^ said to-' lack sex-^role prej^dicfe. 

Thfe.bad news is -bhat in Certain other ^ays i ouf*^^xpec\^ions 
new teadhers are indeW influenced by /their gender, and gener- 



ally in ways that discourage men. from working with young childreiv*.^ 
Some of the expectations seem\to derive ^'from a^t^tudes held through 
out our culture. In this categoiNv are -the fojUggj^ir^^ 
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which early childhood educators,, tended to' express 'in thip'"surveyi 

1) Women, more than men, choose pres^chool education^ to • 
facilitate coordination of work and fa^iily life* 

2) ^ien, less than women^ need ^ood fappott with their 
colleagues* 

. 3) iVien, more than women, are more successful in preg^hool,^ 
o education if th^y concern themselves with changiT^g the 
schools (perhaps at the expense of - concern- for their 
classroom?^* ^ ' " ^ 

Other differences in^ expectations^ found by. this^ survey mi^t 

be interpreted as ^ reactions to ^conventional sex-role expectations, 

reactions' needed specifically in preschool teaching to insure 

success! 

^) ' Women, more than men, ,must be concerned about earning 

a living. Perhaps this expectation rafle<)ts the, tendency 
for women to be confined to' very low-paying.positions# , 

5X A^ien^ more than women, need a •♦love of children" to insure 
their success* Perhaps thi^< expecta-tion results from 
the plentifulness of .other roadblocks,' economic; and cul- 
tural,' that prevent men from entering and s.taying in pre- 
school educations they have got .to Hke children inor^, 
^ . or for them it would not be worth it* ^1 

V 

Taken^ together , these expectations wduld seem to discourage men 
from working in programs for young children. Because of sue 
beliefs, men tend to be removed from daily contact with chiidr!t^ 
by promotipn, or they are discpuraged from seeking contact with 
children in the first place by beliefs that they shoi^id have other 
interests*' , / ' ' 7 ^ . ^? *\ 



\ Only belief #1 above would seem to *leave men f refer ^thaij wj^men 
toM^edicate themselves to young children* But given thet^^capcity 
of hi^t^^ying jobs in classrooms, there may'not be .much ai^^uhd ^ 



1fw.-ari interv^sted man to dadicate himself toj Not much ir that 



except for higtma-paid administrative, positions, where the children 
would not see -him^much, or bertefit from" his presence in the sense 
described at the beginning 6f this article* , 
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In between this good news and bad news lies the widespread* 

^ \ 

realization in the profess io\i that working with young children 
often does not pay a living Wage. The realization is* good for, 
the profession in that it points to one area — salaries — WJ^ere 
cKangei must occur, not only ta encourage more, meri into earjy. 
childhood education, but also ttb encourage more woirien who must 
support families as well as subsist* The realiza^on is also,. 

- ^ "\ ' ' ' ^ \. ^^^^ 

good in showing tha,t much of the proljlem of attracting men 
outsixie the- profession, with thp persons and agencies funding 
the programs 0 It flight be noted that^ these agencies are ifebstly 
ddirdnated by men, and in'thi? sense men are preventing themselves, 
as well as, many women,? from working* with children. by starving pro- 
grams of decent salaries * - ' / 

Reaiizing the "importance** of salaries, however, may be bad 
if it da!stracts attention' from other expressions .of prejudice # 
su9h as those suggested by this survey. Not all preschool pro- 
. grams, it must be remembered, do pay poorly; many now are finance^ 
' by the public schools ai>d pay salaries approaching pr equal to 

those earneii by primary grade teachers. Yet even '^in such programs 
. giaje teachers remain ^carceo Why? Irf part,^ perhaps t be.cause the 
ea;*ly childhood prof ^jss ion does not always expect men to interact 
sensitively and skillfully with c'lildren or colleagues. The re- 
suits of thi^ sul?vey suggest such a tendency^ in spite o^ obvious 
and wiUa variations .in ^ the .res'pohses. 
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'pable 1 

Suggested Responses tq^Questdon|aire Items ? 



Which quality will Linda/George need the most for success 
with young children? ^ 



a) an ability to set limits for children in groups; 

b) a desire to earn her/his owyi living; 

c) a love of chl>ldren; 

dl_ a desire to" chana:e the schools; ^ 

e ) a se?T5^~Trr^1iinTroiT^^ 7 — ~ ~ — ^^^^ " ' . " " 

f) a willingness to discuss teach in A problems with colleagues; 

g) a friendly rapport^ wit^ colleague^. 

Z. What will be her//his most-^^rm^orian^^ in teacTiing? 

a) a tendericy to set too ipany limits iSn the children;' 

b) a tendency to set too fev^ limits on the children; 

c) a concern with earning| a livings \ ^ ^ 

d) a* lack of opportunity ,to d is cus^^t ^teaching problems with , 
colleagues; " • J .5p ' ] ^ 

' e) a lack of rapport with colleagu'es • 

3. Why do you think Linda/George is; going into early chilclhood 
education? ' • - 

** . 

a) "a desire to work with children;' . \ ^ 

b) a secure and respectable job; • , \ 

c) she/he cculdn* t think of anything else^to do;'^ 
• d) she/he wanted a job that could- be poordiriated easily with 

family responsibilities; 
e/ 'an inab4.1ijby to succeed at other kinds of worko' 



a) ,How long do you think that Linda/George will actually teach 

\ in a preschool classroom? 0-1 year^ 9 1-2 ye^rs 

2-5 years 9 more, than years^ 



.b) If Mnda/George leaves' the classroom 9 but keeps working 
> *for young. children in feome otjfier way 9 how long do you 

think' she/h-e will' work at her/his new job? 0-1 year 9 

1-2 year s , 9' -2-5 years 9 more than 5 years • 



Tor_ quest ions #19 29 and 3 



^ w — ^..^ ^ ^ w w — X f 

the suggested responses. For question they were asked to 



select one fresponsa for aach 



espondents were asked to rajiki order 



^art.of the question. 




TABLE 2 ^ . 
Jharacteristics of the Survey Sample ^ 

^get 37.5 ("George" groujJ), " 
^2.0 ("LiMa" group) 



••• • • / 

Woni^ Responding =116 , Inen Responding =10, 



( 



^Types\of work engaged in ^ both groups $ ^ 
breschool teaching or teacher aide 



p^reschool or day cate ad^iinistrator 
college facult; 
consuiltant 



' * unemployje^ 

jac^hing preschool now? 56^ ^ ^u3?;L-tiine ffow? 5kfo 
Ever taught* pr'e'school? 98y5 Pull-time «ver?'53?S 




^ Table 3 

Differerjces in Expectations of "George" and "Linda" 



3* Reasons for entering preschool 
teaching? 

d),a desire to coordinate work with 
familyj responsibilities 

It Personal qualities needed for success 
with young children? 

b) a desire to earn her/his own 
living; 



c) a lov 



of children I 



d)*a desire to change the schools ;^ ' 
g) a Triendly rapport wJ^ colleagues. 



Direction of Ldvel of 
Difference * Significance 



/ ■ • 

Lind^Ge or ge/ p 0 5 



Linds^eorge ^ p^«05 
George^inaa I p'<t05 
Georg^Linpa ^ ^'^.0% 

<.05 
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Tablg U 



.Similarities In Expectations * of Gaorge and Linda " . 

No significant difference was found C)n any of the followkj^ items 
1# Personal qualities needed for^uccess wi+fh yoling children?^ 

a) an ability to set limits i i • . ^ \ 

e) a sense of humor; . » ' - ''^ ' • 

f) *a willingness to* dist:uss x&aching problems. 



2. iviost important problem in teaching? 

/ a) 'settin-^-Joo many limits; 

b) setting too few limits; 

c) a concern 'with earning a livin?-; ^ 
' d ) a lack of opportunity to discuss teaching prroblems i 

ej a f,ear of discussing teaching: probletns; • 
f ) a lack of rapport with colleagues r 

3* Reasons for entering preschool teaching?.- 

' a) a desire to work wit* children; 

b) .a secure and respectable^* job; 

c) couldn't think of anything else to'dD; 
' e) a'dack of rapport with ^colleagues 



•4. , 



4a) ' How =^ long will she/he teach in a preschool classroom? 

b') How^ long will sh^/iiB\ work in early childhpod eclucatipn in^- 
! ^ somfe other way? ' , . *^ \ * ' 



Seifert 



■ - - , , References ♦ • 

Hays^, William, Statistics for psychologists . New Yorkt Ho^Lt,'/ 
Rinehartfc and V/ ins ton,. 1,972. . ^ ' 

Hetherington, iviayis and Jan Deur /Effects of father absence on 

child development. In Hartyp, Vrillard ^(Ed . ) • Young thildr^n .i 
Reviews of Research , Volume 2. Washington, D*CT1 tTaEYG, '1972. 

kcCandless , Boyci. i.^a le caregivers in day care : ' denonstration' "' •> 
project o * Atlanta/ Georgia i Emory Dniv'^rBity, 1973»* • 

Ostrovsky, Everett.* Father to the ' child . G. Futnani's Sons, 
. 1959* . ^"Tv 

Seif/Ort, Kelvin. .Some problems of u.en in child care center wcrk^ 
In Child Welfare , 52(3 )f warch, 1973 • 

* ' * * . 

^Seifert, 'Kelvin o Getting men to teach in preschools. . In Conten- . 
' ---. porary Education , ^5(^)» Sum:ner> i97^» 

Seifert, Kelvin. WrH;ing training naterials^ -f or fnen"" ir;i early child^ 
hood education. In - Chi Id Care ' Quarterly , in^press. 




